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Introduction
In 1896, Seventh-day Adventists (SDA) opened their first school in India
on 14 Bow Bazaar Street in the bustling city of Calcutta (now Kolkata).
Georgia A. Burrus and Martha May Taylor, two young American missionaries, administered the school where there were seventy girls in the first
year (Wilcox 1896:573-574; Watts 2006:349). Over 123 years have passed
since then and Adventist educational mission to the people of India has
certainly come a long way. Statistics are evidential. At present, there are
144 mission schools (primary, high school, and secondary schools), 8 colleges, and one university (ASTR 2019:57).
This article seeks to present a brief historical overview of the SDA
educational mission in India, the current educational scenario, and its
future prospects. It is important to remember the movers and shakers
of Adventist education, historic events, developments, and vicissitudes
of the Adventist educational mission. The Spanish-American philosopher George Santayana, warning against the peril of forgetting the past
wrote, “Those who cannot remember the past are condemned to repeat it”
(Atkinson 2011:232). Seventh-day Adventist pioneer Ellen White beautifully captured the importance of remembering the past when she penned
these inspiring words: “We have nothing to fear for the future except as
we shall forget the way the Lord has led us and his teachings in our past
history” (1915:196). It is thus, a healthy exercise to look back to the past
to better understand the present as one moves into the unknown future.
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It is equally important to feel the pulse of the current Adventist educational heartbeat in India in order to make sure that one is faithful to the
distinctive Adventist philosophy of education. When there is faithfulness
in the present, the future is secure and there is no cause for fear. The challenges of a rapidly changing educational scene in the country may be a
threat to Adventist educational mission if Hindu fundamentalist ideology prevails causing Adventists to compromise religious and educational
principles. However, many of the challenges can also be opportunities
rather than threats in the effort to stay relevant both for the church as
well as the society at large. Before delving into the history of Adventist
education in India, it is important to understand the aspirations of missionaries for Adventist education in the country and their response to the
challenges of the Indian caste system in educational setting.

Adventist Schools as Centers of Evangelism
When Adventist missionaries began their work in India, they employed
multiple strategies to reach the Indian masses—publishing, direct evangelism, medical work, charity, and educational. While they could target
mostly adults (both Christian and non-Christian) with direct evangelism,
they could reach adults as well as children (of different religious backgrounds) with education. In fact, missionaries recognized schools as “one
of the best agencies for teaching the gospel, not only to the children and
youth, but also to their parents” (Shaw 1911:10). Floyd Greenleaf in his
book In Passion for the World, observes that “education was the preferred
method of evangelism” for Adventist missionaries in India (Greenleaf
2005:194). Homer R. Salisbury, who served as the president of the India
Union Mission until his tragic death at sea (1915) wrote,
Perhaps no other single agency or mission work appeals more strongly to the Indian mind than the mission school. . . . The very character
of heathenism makes Christian schools a necessity. . . . Heathen errors must be corrected and right thinking encouraged. For this reason,
mission schools offer the means of accomplishing this end. They form
a regular congregation and give the missionary the surest means of
overthrowing heathen sophistries, cultivating right principles, and
erecting Bible standards. It has been through the medium of schools
that the Roman Catholic Church, which has more adherents than any
other church, has largely made her converts. (Salisbury 1913:18-19)

Another pioneer missionary, G. G. Lowry, the founder of the South
India Training School and the president of the Southern Asia Division
(1941-1942), also pointed out that although evangelism through schools
was a slow process, it was the “most successful and permanent” (1926:2-3).
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Adventist mission schools have played a significant part in the conversion of many Indians to Adventism through the years. For instance,
during the years 1926-1929, 270 students were baptized, which was about
29 percent of those baptized across the Southern Asia Division (Meleen
1930:6). Recognizing the importance of education, early missionaries
made great efforts and invested a lot of resources in establishing schools
in different parts of the country, both to educate the local people as well as
to lead them to accept Jesus Christ as their Lord and Savior. Undeniably,
the later was often the final motive of the missionaries, which they carried
out with great dedication.

Adventist Schools as Charitable Institutions
Besides serving as centers of evangelism, Adventist schools became
charitable institutions as they provided free education to children of the
poor who could not afford their school fees. W. W. Fletcher, the president
of the India Union Mission in 1917 reported that the denomination supported nearly all of the boarding school students in the mission schools
(Fletcher 1917:24). Such charitable initiatives put a lot of strain on the financial condition of the fledgling denomination. Many questioned the
psychological impact of free education on the minds of the local people.
As a result, the Southern Asia Division in 1926 introduced work-study
programs where students could pay off their school fees by working in the
schools (Torrey 1926:4). Further, the 1938 educational council of the division directed all village day schools to become self-supporting (Meleen
1938:2-4; Steeves 1939:1-3; Steeves 1941:4-6). This action reduced the numbers of schools, teachers, and students. Many students dropped out of
school as they could not or refused to pay school fees. In 1939 A. E. Nelson
pointed out, “the days when we provided free room, board, tuition, clothing, and pocket money are passed” (1939:2, 3). The new educational policy
brought some financial stability to mission schools. It also brought long
term benefit as Indian parents began to realize that they must be ready
to make financial sacrifices to educate their children and not continue to
depend on foreign aid. Work-study programs, though not as rigorous as
they used to be, remain in place in some Adventist mission institutions.
Students who are able to pay their school fees or receive private sponsorship from some Adventists in the West are usually not required to follow
the work requirements.

The Caste System Challenge to Adventist Schools
Adventist missionaries came face to face with the challenges of the
Indian caste system in their effort to provide education for Indian children.
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Luther and Georgia Burgess founded a school in Dehra Dun in 1909 in
order to educate Hindustani Sabbath-keeping girls and to train them for
zenana work. They also desired to educate both Hindu and Muslim girls
to provide opportunities to share the Christian faith with them. After the
school was relocated to Najibabad (north of New Delhi), the Burgesses
faced difficulty in operating the school. Local Hindus and Muslims refused to send their girls to study in the same school, which compelled
them to admit only Christian girls (O’Connor 1910:3). Such were the challenges of the missionaries that they had to open separate schools for the
lower caste and upper caste Indians. At times, missionaries had to accommodate caste distinctions within the school. In 1910, the Burgesses
established an industrial school at Garhwal for Hindustani boys upon the
repeated request of the Hindus. All the boys were ages 12 to 24 and of
Brahman and Rajput high-castes. The rigid Indian caste system did not
permit them to share the same space in the school cookhouse. The school
authorities accommodated their caste distinctions by drawing marks to
make divisions in the cookhouse so students of different castes could cook
and eat in their assigned places (Salisbury 1913:18, 19).

History of Seventh-day Adventist Education
Although a panoramic historical survey of the 123-year history
of Adventist education is under discussion, the focus of this article is on
the early formative period (1896-1947) when several important training
schools were established across the country, many of which are still in
operation, upgraded as higher secondary schools or colleges.

The First Adventist School in India
When Adventist missionaries began their first school in Calcutta, they
restricted the admission to high-caste Bengali girls. The rationale for this
decision was based on the prevailing social condition of the times. As mentioned earlier, upper-caste Indians refused to send their children to school
with children from lower castes. Besides, very few Muslim and Hindu
girls were allowed to attend school. Most Indian girls and women were
confined to their homes with no hope of education. Thus, the decision of
the Adventist missionaries to open a school for Indian girls was strategic, timely, and bold. In a country where most girls were oppressed and
denied basic human rights, it was an intentional statement to the Indian
people that social reforms were needed. It would not be inappropriate to
point out that Western missionaries were leading pioneers in many areas of reform—social, economic, political, and religious. Many Indians,
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educated in the West eventually picked up the zeal and reform ideas of
the missionaries and organized their own indigenous welfare societies,
whether out of love for people or to save the reputation of their religion.
Indians must confess that it was the people from the West, especially missionaries, who initially woke them from their slumber to discharge their
duty to their fellow less fortunate Indians.
The Bengali school opened in 1896 in the mission bungalow at Bow
Bazaar, Calcutta. It was placed under the administration of Burrus
and Taylor who also served as teachers. Korada Bose, a Bengali Baptist
Christian, who eventually became the first Indian convert to Adventism,
was employed as the Bengali teacher. She spoke English, Hindi, and
Bengali. D. A. Robinson and his wife Edna Dewey also assisted with the
teaching (Wilcox 1896:573, 574). Unfortunately, the school faced many setbacks. On June 12, 1897, an earthquake damaged the mission house, which
compelled the missionaries to relocate the school to the other side of the
Sealdah Railway Station. If this was not enough, the continual communal
tension between Muslims and Hindus over the building of a temple made
it unsafe for Europeans to walk on the streets. As a result, the school was
closed for a while, but then was reopened in 1898 on Bow Bazaar Street
as an English day school. Unfortunately, it was closed again due to lack
of funds but was reopened in 1902 as a school for missionary children at
Karmatar and then relocated to Calcutta in 1904 so that it could admit
more students (Robinson 1899:236; Shaw 1902:18; Shaw 1904:14).
Gradually, Adventists established schools in other places, which became channels for outreach. However, in those early years the denomination did not have a systematic plan in the establishment of schools. “Due
to a lack of coordination, most schools simply closed down after the departure or death of the missionary. The absence of mission-owned school
buildings also meant a lack of stability. The missionaries needed to keep
finding buildings to rent for the school. They did not always find what
they needed nor were buildings always available. This scenario remained
until after the first decade of the 20th century” (Langhu 2017:121).

The Rise of Adventist Industrial Training Schools
In the first part of the 20th century, Adventists were keen on establishing a different brand of schools, which usually included either or both of
the words “industrial” and “training” in their names. They were called
industrial or training for the reason that students not only received the
basic education of reading and writing but also training in productive
and industrial labors such as gardening, agriculture, electrical, carpentry,
poultry, dairy farm, cooking, and baking. Further, at the 1919 India Union
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Conference at Ranchi, a pivotal decision was passed to establish a training
school in each union mission (Resolutions Adopted 1917:25-28, 32). These
schools eventually became centers for developing and producing workers
across the division for decades. In many of the schools, the agricultural
and industrial products became popular items among the local people.
William A. Barlow’s school was most likely the first such Adventist
training school in the country during the early formative years of Adventist
education in India. Barlow established the school in 1900 at Simultala,
about 320 kilometers from Calcutta in the state of Bihar. The Santal boys
(ages 16-24 and mostly married) engaged in study, gardening, agriculture,
weaving, and other useful labor. They also regularly visited the surrounding villages to do evangelism, set up other village schools, and established
churches. However, it was a private venture, which the denomination purchased from Barlow at a subsidized rate (Barlow 1903:14; Barlow 1905:4).
The second industrial school was established at Karmatar in 1904 with the
purpose of training local workers to labor among their own people. It was
named Karmatar Orphanage and Training School. Every Sabbath, both
boys and girls under the guidance of their teachers visited the neighboring villages to share the Christian faith (Burroway 1906:15, 16). As a result
of the efforts of the missionaries and the local believers, today there is a
sizable number of Adventist converts among the Santal people.
As pointed out earlier, the decision to establish a central training
school for each union resulted in several outstanding union schools. The
Northwest India Union, the largest union territory in the division had
two union training schools—North India Christian Training School in
Lucknow and the Northwest India Union Training School in Roorkee
(Smith 1926:19; Williams 1927:5). For the Bombay Union (now Western
India Union), the union training school was located at Lasalgaon (Meleen
1931:4). T. R. Flaiz in early 1921 established Telugu Intermediate School
in Narsapur (Fletcher 1921:1-2). Today, this school is known as Flaiz
Adventist College. The Northeast India Union Training School established in 1917 was located in Ranchi (Meleen 1931:4; Lowry 1934:5). In
1941, American missionary O. W. Lange founded the Assam Training
School (now Northeast Adventist College) in Meghalaya to train workers
for the seven northeastern states (Lange 1942:3, 4). As pointed out, several
of these union schools have now become colleges.

South India Training School
A brief historical overview of South India Training School (SITS), the
forerunner of Spicer Adventist University is essential. Missionary Judson
S. James founded a school at Prakasapuram (Nazareth, Tamil Nadu)
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in 1909 (James 1909:3). The growth of the school necessitated the need
for a high school. Thus, South India Training School was established at
Coimbatore under principal Gentry G. Lowry. It opened on July 12, 1915,
just four days before Ellen G. White died and was designated as a training school for the South India Mission. Bertha Lowry supervised the girls
section (known as South India Girls Training School). She pointed out that
the girls school was established to provide educated wives for mission
workers. Missionaries felt that Indian workers achieved little since their
uneducated wives could not give them able support (Lowry 1921:12). The
1936 Southern Asia Division council voted to operate all mission schools
as co-educational (Eastern Tidings 1937:13). Available records indicates
that all mission schools in the division became co-educational by 1940
(Langhu 2017:370).
On November 3, 1915, a little over three months after the establishment of SITS, Indian Christian Training School was opened in the city of
Lucknow as a union school to train workers across the then India Union
Mission. Unfortunately, the school went through many setbacks and was
closed down in 1919 (Seventh-day Adventist Encyclopedia 1995: Spicer
Memorial College). This paved the way for SITS to become the leading
Adventist educational institution in the Southern Asia Division.
The Southern Asia Division committee made a pivotal decision in 1929
when they designated SITS as the lone institution in the division to provide advanced study beyond tenth standard for Indian students (Eastern
Tidings 1929:4-17). The union schools were to offer up to the tenth standard. The school already had a multi-national student community and
superior facilities than all the other schools in the division. In 1937, the
SUD committee voted to operate SITS as a division co-educational junior
college for the training of Indian workers. All other schools except Vincent
Hill School and College were directed not to offer higher than the tenth
standard. The committee also renamed SITS as Spicer College in honor of
W. A. Spicer for his pioneering missionary work in India (Steeves 1937:3).
The limitation of accommodation due to the rapid increase in student
enrollment necessitated a relocation to its present location at Aundh, Pune.
The General Conference granted significant financial assistance for the relocation along with several donations from well-wishers. Spicer College
reopened at its new location on August 28, 1942, under the instruction of
nine foreign teachers (Pohlman 1942:3-6; Pohlman 1942:7-8). Two years
later in 1944, it was renamed Spicer Missionary College (SMC) to indicate
its missionary purpose (Pohlman 1944:4). The importance of the institution for the Southern Asia Division can never be overemphasized. N. C.
Wilson echoed this sentiment when he said, “The success of our work
in Southern Asia is very closely bound up with the success of this major
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institution” (Wilson 1940:3). G. G. Lowry added that Spicer “is to be to this
Division what Avondale has been to Australia” (1941:1-2). R. B. Thurber
rightly called Spicer Missionary College “the Indian Worker Manufacturing
Company” (1936:5-6).
Spicer Missionary College had a vibrant industrial program consisting of poultry farm, dairy farm, agricultural farm, printing press, laundry, tailoring, auto workshop, steel workshop, and food industry. The
poultry farm under the management of L. B. Losey at one point had 1,000
American turkeys and chickens. The eggs produced in the farm were exported to Ceylon and sold to kings, landowners, and high-ranking government officials. The college also offered short agricultural training to
zamindars (landowners) and soldiers. Visitors to the campus often praised
the various production units of the college (Losey 1934:7; Mookerjee
1935:5-6; Losey 1937:12-13; Pohlman 1941:2-3; Rao 1944:5). Unfortunately,
most of these units were shut down several years ago.

Education for Indian Girls
In spite of the efforts of Adventist missionaries to educate Indian
girls, they remained a minority in all the co-educational mission schools
throughout the first half of the 20th century. For instance, in 1931, there
were 604 girls out of 1,740 students in mission schools (Thomas 1931:46). Both parents and teachers did not entertain high expectation for girls.
The words of A. H. Williams echoes the prevailing general sentiment of
those years. He wrote, “For the moment it appears that our need is not
so much for girls educated to look forward to professional careers of one
sort or another; we hope that by far the greater proportion of them will
become just good honest housewives, whether for our workers or for our
lay members” (Williams 1931:14-18; Schutt 1946:3). Missionaries were realistic as they were personally aware of the reality among the local people.
Although they wished for women to pursue higher education and professional careers, it was almost impossible due to the social conditions of the
times, so they chose to be more modest at that particular time in history.
E. D. Thomas was one of the earliest national pioneers in women’s
education for professional careers. In 1931, he pointed out that women
“would make earnest, prudent, warm-hearted, tender wives, mothers,
nurses, canvassers, Bible and office workers” (Thomas 1931:4-6). He also
said, “If women are not raised to the intellectual level of men, men will be
pulled down to the mental level of women” (4-6). Unsurprisingly, Minnie
Grace Thomas, the daughter of Thomas became the first female to graduate from Spicer College in 1930 (Review and Herald 1930:216). The increase
of Adventist women in higher education gradually led to the increase of
women in professional careers.
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The Beginning of Indigenous Leadership
During the period 1895-1947, all the primary church positions were
in the hands of foreign missionaries including the president of the division and the unions. The union training schools, Vincent Hill School
and College, Spicer Missionary College, and other key institutions were
all under the leadership of missionaries. This was not a unique situation of the Seventh-day Adventist Church in the country. The scenario in
all other Christian denominations was similar. The primary reason was
the lack of qualified Indian leaders. E. D. Thomas, L. G. Mookerjee, and
a few others were the only notable Indian leaders in those early years.
General Conference president N. C. Wilson, speaking at the 1938 Division
Educational Council pointed out that the SDA Church in India ranked
very low among mission societies in terms of raising indigenous church
leaders, which he believed was mainly due to a lack of qualified Indian
workers (Wilson 1938:3-4).
It was also observed that the missionaries’ lack of trust in local workers
was another major reason. Missionaries did not believe that “the church in
India” was “ready to stand on its own feet (Flaiz 1928:1-2).” E. M. Meleen
and H. G. Woodward, who served in various responsibilities in the
Southern Asia Division argued that missionaries were partly responsible
because they failed to place leadership responsibilities on Indians (Meleen
1934:6). It would be fair to say that the lack of indigenous leadership in
those early years was a combination of several factors including the above
mentioned reasons.
A definite shift in church leadership of the Southern Asia Division
occurred in the 1930s and the 1940s. The 1936 Division Council granted
ministerial credentials to seventeen Indian ministers and ministerial licenses to fifty Indian evangelists (“Licenses and Credentials Granted at
the Council” 1937:11-12). The church also appointed several Indian nationals as directors and superintendents of local missions (Seventh-day
Adventist Yearbook 1933:190-198; Seventh-day Adventist Yearbook 1938:205218; Seventh-day Adventist Yearbook 1943:179-190; Seventh-day Adventist
Yearbook 1948:181-195). Furthermore, the political unrest in the country
caused by India’s struggle for political freedom became a catalyst for indigenous leadership as many missionaries departed from India. The onset
of the Second World War precipitated the situation even further. Many
missionaries were forced to leave the country for their own safety. This
leadership vacuum catapulted many Indians into church leadership including at educational institutions. More and more Indians were also entrusted with top church leadership positions in the post-independent era.
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Challenges for Adventist Education
The days of foreign missionaries have long gone. Today, indigenous
church leaders fill all the departments of the Southern Asia Division.
Although this is a remarkable scenario, many pertinent questions need to
be asked and answered. How have indigenous leaders performed since
the departure of foreign missionaries? What is the condition of the educational institutions in the division? Have Indian leaders been faithful to
the distinctive Adventist philosophy of education? Do institutional leaders have a clear understanding of the purpose of Adventist education? Do
they effectively implement the educational policies and principles of the
church? Do Adventist institutions have sufficient and qualified Adventist
teachers? Do educational mission workers receive just and equal treatment in the institutions? What is the general perception by Adventist lay
members toward Adventist educational institutions? What is the future
prospect of Adventist education in the Southern Asia Division?
All these questions may not be minutely answered in this article.
However, a general answer to the questions needs to be attempted.
Foreign missionaries were known to be men and women of integrity and
dedication to their work. Stories about their commitment and sacrifice to
the mission of the church have been etched in the annals of Adventist history in the Southern Asia Division. They were men and women of imperfect character. Yet, no one would question their integrity and dedication.
Many of them have attained legendary status in the memories of Indian
Adventists. Missionaries such as Georgia Burrus, Homer R. Salisbury,
William A. Spicer, Gentry G. Lowry, Judson S. James, Theodore R. Flaiz,
and W. G. Jenson have become household names.
In today’s ruthless world where there is less forgiveness and more
finger pointing, many Adventists express that there is a dearth of sufficient men and women in top leadership positions who are known for
their immaculate integrity, dedication, sacrifice, and service. Social media
has made communication so easy and fast that information reaches us in
seconds. Although one can find many positives, one is also bombarded
with many negatives. Unfortunately, the negatives seem to captivate our
attention more than the positives. One keeps hearing about financial corruption, misuse of leadership positions, mistreatment of mission workers,
and unethical political activities of leaders. Repeated exposure to such rumors and reports on social media can chip away ones confidence in the
leadership of the church. Many such reports may only be rumors. Yet,
several of them seem to be backed up by evidences.
An issue that needs to be addressed is the leadership style in several
Adventist educational institutions in the division. A democratic system
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is in place according to the working policy. However, it is possible that
in some institutions, democracy operates under the supervision of camouflaged monocracy. In such institutions, more often than not, the committee may be compelled to make decisions according to the whims and
dictates of the leader. At times, church members bemoaned the John
Harvey Kellogg style of leadership that seems to have tentacles in many
directions for its vertical movement. Many allege the existence of a religious nepotism in several Adventist institutions. Consequently, some
Adventists, both mission workers and lay people, lose their trust in denominational institutions. As a result, they send their children to secular
rather than Adventist institutions. Sadly, their children miss out on an
Adventist education. The impact can only be unfortunate for all parties.
However, it must also be pointed out that amidst human moral frailties,
many Adventist educational leaders and their institutions remain faithful
to Adventist principles of education. It would not be wrong to claim that
most Adventist parents still put their trust in the denominational institutions for their children’s education for the simple reason that Adventist
education, even at its weakened state, is still a better and a wiser option as
far as spiritual aspect is concerned.
Religious compromise is one area where Adventist educational institutions in the country can encounter a Shadrach-Meshach-Abednegosituation. The current BJP (Bharatiya Janata Party) government headed
by Prime Minister Narendra Modi and Amit Shah (both hard core RSS
activists) with all their partisan and divisive ideologies and policies makes
it difficult for one not to entertain ideas and thoughts that complete educational freedom is an impossibility. Recognized educational institutions
are expected to organize certain programs and activities. Unfortunately,
some of the activities may contradict Adventist principles. When that happens, heads of Adventist institutions are faced with a difficult dilemma of
whether to remain faithful or compromise its principles. It is possible for
institutions to succumb to the pressure for fear that non-compliance may
jeopardize government recognition. In the process, Adventist principles
and beliefs may be compromised.
Another area of concern for Adventist educational institutions is the
difficulty in balancing mission and business. Missionaries established
mission schools with the primary purpose of educating Indian Adventists
for mission service in various denominational responsibilities and to provide education without difficulties in Sabbath observance. However, it is
possible for Adventist institutions to become highly commercialized and
for mission to become a secondary matter. Student enrollments in such
institutions can become paramount as the school seeks higher financial
income. This is an opportunity for mission on one hand and a challenge
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to retain Adventist distinctiveness on the other. High enrollments has a
corresponding high number of non-Adventist teachers due to the lack of
qualified Adventist teachers, especially in the field of mathematics and
sciences. As a result, such teachers cannot present or promote a distinctive Adventist philosophy of education in the classrooms. The result is
that the education provided in such institutions can only resemble those
provided in other commercialized institutions. This can lead to a muddy
reflection and implementation of the distinctive Adventist philosophy of
education, which is to educate students not only for this world but also
and especially for the world to come. In addition, Adventist children may
find themselves in the minority in their own schools and vulnerable to unfavorable influences from the non-Christian students. Church leadership
in the division need to seriously look into this matter.
Adventist educational institutions across the Southern Asia Division
constantly face the issue of faculty satisfaction and retention. Many Indian
Adventists feel the magnetic pull of the West. The past few decades have
seen a good number of qualified Adventist teachers leave their teaching jobs in India in exchange for the same in another country. Among
the many possible reasons people leave is the low financial remuneration
and poor job satisfaction (the financial remuneration in the Southern Asia
Division, if not the lowest, is one of the lowest among all thirteen divisions of the world). The vacancies created due to their departure need to
be filled. In many cases, the desperate need to fill those vacancies leads to
poor choices. Such choices in turn can compromise the quality of education. Many among those who choose to remain within Adventist institutions are compelled to engage in moonlighting in order to make ends
meet, which may lead to a conflict of interest. Thus, to provide top quality
education, Adventist institutions must retain their top qualified faculty
and see that their faculty are satisfied in all aspects. The best educators
must be convinced that they play a vital role in the institution. The institutional leaders must recognize and appreciate the contribution of their
faculty since job satisfaction is directly linked to quality education and
faculty retention.
The important role of Spicer Adventist University, its current status,
and how it plans to impact the future in the Southern Asia Division needs
to be seriously discussed. Spicer has operated for over a century, which is
remarkable in itself. However, the question that begs a serious response
is, has Spicer progressed proportionately? I am of the opinion that some
progress has certainly been made. However, that progress has not been
proportional. Today, Spicer should be one of the most outstanding educational institutions in the country. It should offer top quality education
in many fields. Unfortunately, it appears that it is still in its infant stage in
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many areas. Spicer needs a renaissance, a rebirth to compete with the best.
Hope for a better tomorrow is what keeps those who continue to labor in
this century-old division flagship institution going.
Until 2014, Spicer was an autonomous institution, providing an autonomous undergraduate liberal arts program and graduate program from
Andrews University. The autonomous program of the institution was
excellent. A failed grade in a certain course including one’s work assignment could result in the student having to repeat the course. The college
could also hold back a student from graduation. A student would be given
an A grade if he scored 90 percent or more. Such requirements fostered
the spirit of hard work, accountability, and responsibility among the students. The program included an all-round development of the physical,
mental, and spiritual aspects of education. Spicer has now become Spicer
Adventist University, a government-recognized minority university. The
academic requirements are modest compared to the requirements under
the autonomous program. For instance, a student can get an A grade if
he scores 60 percent. Many students skip their classes. If they fail the exams, they do not have to repeat the course but are allowed to re-take the
exam several times until they pass. Most students are no longer expected
to fulfill any work requirements. Because of these changes, a thorough
self-assessment needs to be done in order to find out whether the current
program is still providing the holistic education Adventists have always
been known for. A blend of the current program with the former liberal
arts program may be a more useful method of education for the long-term
benefit to the students.
In the past a good number of foreign students were admitted every
school year: Burmese, Bangladeshis, Sri Lankans, Thais, Malaysians,
Nepalis, and Africans. Although there has been a substantial decrease of
foreign students in the recent past, a small number continue to come to
Spicer for their education. Spicer must reinvent itself so that it once again
becomes an attractive destination for foreign students, which can only be
financially beneficial for the institution. The greater benefit is for the student body who will have the opportunity to learn from a thriving multinational community. Affordable and comfortable accommodation will
then become a necessity in order to attract foreign students. The cafeteria
may need to be revamped in order to provide a better vegetarian diet with
more varieties.
The UGC (University Grants Commission)8 also requires a doctoral degree for a university to teach at the master’s level. The desperate need for
faculty with terminal degrees is a positive thing. However, it can become
negative if the degree leads to a deviation from Adventist philosophy of
education. What is more essential is that a faculty member be faithful to
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Adventist beliefs and understands the purpose of Adventist education.
There must also be an adequate number of Adventist faculty in every department of the institution. If this is not so, it is not possible to expect the
department to provide quality and distinctive Adventist education to its
students. The increase in the number of non-Adventist faculty members
should ring an alarm bell.
The UGC expects educational institutions to stress on excellence in academic research for students as well as faculty. This can only bring positive
results if carried out in a systematic manner. Institutions must give students adequate instruction in research methodology right from the undergraduate level which can prepare them for a more thorough and correct
research work in the postgraduate level. In the case of faculty members,
institutions must strike a fine balance between workload and research expectations. It would be preposterous to expect faculty members to carry
out regular research work while their class loads are ludicrously heavy.
Finally, Adventist institutions in India operate on a hierarchy which
can put the egalitarian message of the church in jeopardy. The organizational setting in which there is an increase of privileges with the increase
in ones’ position and rank can cause disharmony and the desire to climb
up the leadership ladder in order to enjoy the superior benefits. Equality
among mission workers should not be confined to spiritual aspects only
but should also cover other aspects including housing, remuneration, value, and respect. When there is a sense of equality among workers, there is
a better job satisfaction and better retention of workers in an institution.

Conclusion
The future of Adventist educational institutions and Spicer Adventist
University in the Southern Asia Division has great potential both in terms
of human as well as divine perspectives. Adventist institutions should be
and can be centers of excellence in all areas of learning. Above all, they
must continue to fulfill the divine purpose for which they were established. They must continue to be agencies for the spread of the Gospel, the
three angels’ messages in particular, and for the salvation of humanity. If
these goals are fulfilled, Adventist educational institutions will continue
to be relevant. However, for these goals to be fulfilled, spirit-filled leaders
must lead the institutions. Such godly leaders will then be able to create a
spiritually conducive environment where equally godly staff and faculty
can labor together to provide quality and distinctive Adventist education.
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Notes
1
Zenanas were homes among the Hindus as well as Muslims where women
folk lived. Only women were allowed to enter the zenanas for any reason including
medical. Since male doctors were prohibited in these women quarters even to provide medical care for sick women, many lost their lives due to lack of medical care.
2
Vincent Hill School and College was also a division educational institution.
However, in its early years, admission was limited to children of foreign missionaries and Anglo-Indians. It began to admit a few selected Indians and Parsees from
1930.
3
According to R. B. Thurber, W. A. Spicer “mildly and modestly protested
against using his name” for the institution. R. B. Thurber, “Spicer College: Standing
Room Only,” Eastern Tidings (July 1937):6.
4
Units which have been shut down include the auto workshop, dairy farm,
poultry farm, agriculture, laundry, carpentry, printing press, and tailoring. The
food industry continues to produce a few items such as soya drink, grape juice,
tofu, and peanut butter. The steel workshop is still in operation but in need of
many resources. Barely any work is done on the farm.
5
Schutt noted that most girls studied up to eight standard before they were
married. Few women from the NEIU and SIU completed junior college. C. A.
Schutt, Education of Our Young Women, Eastern Tidings, April 1946, 3.
6
For a better understanding of the attitude of many missionaries in India toward indigenous leadership, see Robert E. Frykenberg, Christianity in India: From
Beginnings to the Present (New York, NY: Oxford University Press, 2010), 412;
Samuel Moffett, A History of Christianity in Asia: 1500-1900, vol. 2 (Maryknoll,
NY: Orbis, 2004), 445; Stephen Neill, The Story of the Christian Church in India and
Pakistan (Grand Rapids, MI: Eerdmans, 1970), 136-140; Elisabeth Elliot, A Chance
to Die: The Life and Legacy of Amy Carmichael (Grand Rapids, MI: Revell, 1987), 268.
7
R. B. Thurber reported in 1937 that since 1933, 1,746 missionaries departed
from India while 4,467 missionaries still continued to work. J. R. Barnes, Welcome
for W. H. Williams, Eastern Tidings, January 1937, 10-11.
8
The University Grants Commission is a statutory body of the government
of India which is tasked to coordinate, determine, and maintain the standard of
higher education in the country. Every university in India is expected to follow the
policies of this body in order to offer government-recognized degrees.
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